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Introduction

A To adventure is to venture forth into the unknown, to undertake an activity that Has an uncertain outcome for the adventurer and May be risky Or dangerous. One goal of a normal daily routine is to minimize adventure, to reduce or eliminate risk so that life may be lived comfortably and successful. A basic human need is to be safe from harm, and much effort is made to satisfy this need. Yet, while safety is usually a goal, there are times when people purposely place themselves at risk in some enterprise. The risk is taken in pursuit of some goal, rarely for the sake of itself. The adventure is usually undertaken to achieve an end that cannot be reached any other way.
B The subject of this book is adventure for the goals of growth and human development. Adventure education involves the purposeful planning and implementation of educational processes that involve risk in some way. The risk may be physical, as in a trip in a mountain wilderness where people may be caught in storms, may become lost or may be injured by falling rocks. It may be social, as in asking someone in expose their fear of speaking before groups or otherwise risk social judgment. The risk may be spiritual, as in placing the learner in a situation where he or she must confront the self or perhaps the meaning of life and death. C The defining characteristic of adventure education is that a conscious and overt goal of the adventure is to expand the self, to learn and grow and progress toward the realization of human potential. While adventure education programs may teach such skills as hiking, navigation, rock climbing and rappelling, the teaching of such skills is not the primary educational goal of the enterprise. The learnings about the self and world that cames from engagement in such activities are the primary goals.

D The use of adventure as a process for learning is a relatively New development In modern education. In one sense it is an ancient approach to learning. Many ancient societies placed their young people in situations where they would be challenged and from which they would learn what life and leadership in that society required of them. They were tested by the elders who were attempting to ascertain which of the members of younger generations should be trained and raised to leadership roles. Modern education, that process usually done by using symbols in media such as books, a process of teaching young people the abstractions they need to function in society, moved away from testing young people in these ancient experimental ways. It did not send  them out on vision quests and walkabouts. It tested them in classrooms and judge them suitable for societal roles on the basic of such test. As this book is compiled late in the twentieth century educators are realizing that both approaches to growth and development may be necessary for a complete education. Thus, adventure education has emerged on the educational scene.

E On the surface, adventure education seems a simple process. Yet, as the authors in this volume suggest, there is more to it than is readily obvious. The aim of the process is to learn from risk-taking, not to be damaged or destroyed by it. How can this be managed? How can there be a real risk involved, yet danger t mind and body minimized? Can programs involving real adventure also be run safely: Can educators ethically place young people in situation where there is real potential for harm? How are the risks and benefits of such activities to be weighed? The authors tackle these questions from various angles.

F As the editors solicited contributors for this volume, they met with various responses. Some potential contributors did not like the term “adventure education”. It smacked too much of purely physical challenge activities of a militaristic orientation and machismo. They would prefer some other title, such as “wilderness education” or “outdoor education” or even “experiential education”. The subject to be addressed involve all of these, yet are broader in scope than some alternative terms and narrower than others. The term “adventure education” is retained and attempts are made to define it, to show how these other “educations” related to it. Other definitions and approaches could have been used, but this one is taken with recognition of these other possibilities. (…)

G Adventure educations has grown rapidly in importance during the past several decade. The likelihood of it achieving central importance in the general enterprise of education is not great, but it will continue to develop and grow as a small but significant part of the enterprise. The prospect is for a gradual infusion of elements of adventure education into public schools and other conventional programs. There is also prospect for continued emergence of adventure programs and schools outside of formal educational settings. Experimentation, innovation and creative development of the field will occur in this independent setting. These new ideas in turn will filter into the mainstream.
H As former British prime minister Harold MacMillan has said, “To be alive at all involves some risk.”While much of society searches for the illusory risk-free world, adventure educators are teaching than venturing forth onto unknown and unexplored ground can add much to the joy and excitement of life and to human fulfillment and potential. The modern world is faced with great problems, and only by stretching and reaching and extending limits will human ability to solve these problems be realized. Adventure education helps in this great work.
